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INTRODUCTION
“Where are all the girls who like girls?”




To try to avoid biases and encourage open information sharing among peers, we hired two student assistants who identied as 
being part of the AUC LGBTQ+ community (one from each campus) to conduct 1-hour focus groups and 30-minute interviews 
with students from Morehouse and Spelman who also identied as LGBTQ+. In total, we talked to 16 Spelman students and 7 
Morehouse students in: 1 Spelman focus group (7 students), 1 Morehouse focus group (2 students), 9 Spelman interviews, 
and 5 Morehouse interviews. Focus groups were held in the library and interviews were on campus.
One challenge we faced was participant recruitment: we put up yers on campus, emailed campus contacts, and asked the as-
sistants to recruit via snowball sampling amongst their peers. All participants received $20 gift cards to Wal-Mart. Spelman stu-
dents were more responsive to participating in a focus group, whereas Morehouse students seemed more comfortable with par-
ticipating in individual interviews, which may on its own provide some insight into information sharing on these two campuses.
Another challenge was training student assistants on focus group and interview techniques in a short period of time. It was 
dicult to coach the assistants on maintaining a balance between letting participants respond and probing for additional infor-
mation.
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Recent research from Matthew P. Ciszek (2011) suggests that libraries should take a more proactive stance in the services 
they provide for LGBTQ+ populations. Correspondingly, information gathered during this study supported the need for 
conscious, deliberate library outreach and expanded services for this group. Students emphasized the importance of promot-
ing a more inclusive sense of community through suggestions like library-sponsored LGBTQ+-centric forums, increased ad-
vertisement of LGBTQ+ related library materials, and the library participating more openly in events such as PRIDE Week. In ac-
tively engaging the AUC LGBTQ+ community on a regular basis, the Woodru Library can hope to overcome the status quo 
“tolerance” and promote widespread acceptance.
One unexpected result: only 1 out of 14 students interviewed said that they had researched LGBT+ issues at their col-
lege (including student groups or campus support) before making their decision to enroll. A few students mentioned 
that they were still exploring their sexualities and identities in high school and their early college years — and some of them 
weren’t out to friends and family — so LGBTQ+ issues weren’t part of their criteria for choosing a college to attend.
FURTHER RESEARCH
It seems like LGBTQ+ students at single-sex HBCUs seek, share, and receive information in dierent ways based on certain vari-
ables like their level of extroversion, involvement in student groups, views on activism, use of social media, or their 
feelings of acceptance or inclusiveness on campus. Future research into LGBTQ+ communities at other institutions could 
investigate these variables and how they impact information behaviors or access to information (information privilege).
Additionally, many students are writing about their college experiences via social media and blogs, and media outlets 
are covering stories about LGBTQ+ issues on campuses. A content analysis of such primary and secondary source mate-
rials could further investigate how students in these communities seek and share information.
During a preliminary review of the data we noticed a few burgeoning themes. 
Theme 1: Information shared by administration. Some amount of information on LGBTQ+ student groups 
and campus support centers is oered (1) during new student orientation activities, (2) via email from college 
administrations, and (3) through other means, such as campus bulletin boards. Students diered in their re-
sponses about the amount of information that was oered and the level of emphasis the administrations 
used when sharing this information.
Theme 2: Information behaviors mapped to personality. Students had vastly dierent responses to cer-
tain questions (e.g., how easy it was to meet others in the community). It seemed like responses were depen-
dent on certain variables, such as their extroversion, involvement in student organizations, and views on ac-
tivism.
Theme 3: The role of social media. Most students indicated that social media had an impact on information 
seeking and sharing behaviors on campus. GroupMe appeared to be the most popular platform for sharing 
information on classroom and campus activities, while Snapchat, Instagram, and Twitter appeared to be the 
most popular for staying in touch personally.
Theme 4: “Tolerance” versus “Acceptance” on campus. One impact on students’ information behaviors ap-
peared to be their non-LGBTQ+ peers’ attitudes towards them. Some students talked about a breakdown of a 
politically correct “tolerance” towards LGBTQ+ students on campus versus a more welcoming form of “accep-
tance.”  This tended to impact how much they shared about themselves with their peers, which may have in-
uenced the amount and depth of their information exchanges.
At the Atlanta University Center (AUC), we are in a unique position to research the in-
formation behaviors of LGBTQ+ students attending single-sex Historically Black Col-
leges and Universities (HBCUs). Morehouse, established as a men’s college in 1867, 
and Spelman, founded as a women’s college in 1881, continue to consider biological 
sex as a criterion for enrollment, which makes being a “Morehouse Man” and a “Spel-
man Woman” a dening part of their students’ experience in higher education. With 
these labels ingrained into the campus culture, the question of how they aect stu-
dents in the LGBTQ+ community must be answered.
Conversations on the LGBTQ+ experience usually take an all-encompassing approach. 
The reality is that this lifestyle is not a “one size ts all” experience: there are innumerable 
segments of this community that each have their own unique issues and concerns. Li-
braries, both academic and public, have always sought out ways to meet the needs of 
their patrons, but according to Bruce Allen Carter (2013) there is a lack of research on 
the information needs of LGBTQ+ African American college students because the lit-
erature largely focuses on students at Predominantly White Institutions (PWIs). 
Recent student demonstrations on both campuses have conrmed the need for a more 
open dialogue regarding LGBTQ+ issues: one Morehouse student discussed instances of 
sexual assault he endured in the dormitories, while Spelman students received hate mail 
that spurred the creation of the #SpelSafe movement. In addition to student demonstra-
tions, there have been recent eorts on our campuses to provide new resources for 
LGBTQ+ students, including a reading room (Safe Space) at Morehouse and a Pride Week at 
Spelman. As librarian practitioner-researchers, we are interested in researching the infor-
mation needs of LGBTQ+ students on our campuses to see if the library can play a 
bigger role in helping them meet their educational goals. 
Theme 3: The role of social media. “I don’t know if social media helped me meet them, but it did help me identify them.” (Spelman) / “Social media has 
changed the landscape of how queer people meet and interact.” (Spelman) / “If I met you and I liked you in terms of like we got along, then I probably got 
your Instagram or your Twitter or your Snapchat [for texting].” (Morehouse) / “Social media kind of rules everything. So connecting with people — like 
right now we’re trying to get trans rights on this campus — Twitter is a big thing we've been using.” (Spelman) / “People know me by my @ name because... 
of certain topics I mention or stories I tell... which, I guess that's cool... the branding part of it all.” (Spelman)
  
Theme 2: Information behaviors mapped to personality. On whether campus groups are inclusive to LGBTQ+ students: “I don’t really like to get in 
groups and whatnot for that reason [because people are messy], unless I’m in control… that’s really my fault, not reaching out, but then again I would also 
say no one has reached out to me.” (Morehouse) / “I’m an introvert, so it takes me a while to meet anybody, but Afrekete kind of helped me. I don’t go regu-
larly to the meetings, but I am familiar with a lot of faces… I don’t really think sexuality determines someone’s personality. I feel like if we connect as indi-
viduals, if our personalities match, that’s that.” (Spelman)
Theme 1: Information shared by administration.  “The Safe Space, I found out about that during new student orientation [NSO] week. I do remember 
during NSO week they had some people from Spelman came over to talk about [their LGBTQ+ student group, Afrekete].” (Morehouse) / “I feel as though 
it’s not broadcasted enough, in terms of our community and getting in connection with the straights, it’s not put in their face. It needs to be put in their 
face, in order for them to get a better understanding... of who we are as individuals. There was supposed to be a meeting of the LGBTQ community as part 
of NSO. I never saw that... we didn’t get that.” (Morehouse)
Theme 4: “Tolerance” versus “Acceptance” on campus. “I don’t want to be tolerated. I want to be accepted.” (Morehouse) /  Both campuses promote het-
eronormativity through the ideal of the “Morehouse Man” and “Spelman Woman,” but those who “… [aren’t] willing to become that” appear to seek out 
the local LGBTQ+ community largely on their own. Furthermore, the idea that “people don’t understand it [the LGBTQ+ experience]” perpetuates feelings 
of isolation among these students: “You can be queer at Morehouse, but not explicitly so.” / “When I tell girls who are straight that I’m bisexual… they auto-
matically think I like them. I feel like I connect more with LGBTQ students, because they get me.” (Spelman)
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